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FROM THE EDITOR
A Passion for Teaching Business Law & Ethics: Student Learning Through Case Studies
Both awareness and knowledge of business law and ethics are crucial for success in business and
everyday life. Application and analysis of business scenarios using this awareness and knowledge
are even more important. As teachers, our passion is to facilitate student learning of all aspects of
the business law and ethics disciplines.
This issue of the Journal of Business Law & Ethics Pedagogy provides a variety of useful classroom
ideas to help students learn. It also offers helpful information regarding online education and
teaching modalities, as well as assistance for instructors in presenting their best cases in faculty
evaluations for our unique discipline.
In The Entrepreneurs with No Garage Project, Professor Perry Binder shares his class project in which
students start a hypothetical business. The purpose is to show students the importance of law in
business, especially business formation, contracts, and intellectual property. Students can benefit
now, as well as when they are out in the working world because the focus is being entrepreneurial
on a budget. To add greater flexibility and value, the author has separated the project into modules
that can be used individually or as a whole.
Professors Craig Barkacs and Linda Barkacs have developed a classroom exercise that uses
experiential learning to help students understand several areas of business law and ethics, most
prominently environmental law. In Citropolis: An Experiential Classroom Exercise in Environmental
Justice, the authors have created a fictional city in which students serve as city planners and decide
which proposed project they will accept. The article offers detailed information for each project,
including revenues for the city, as well as possible negative issues. The exercise then moves on to
coverage of real-world environmental cases, the facts of which are similar to issues students
encountered as city planners in the fictional city. This unique learning exercise offers students a
hands-on approach to applying law and other topics, while also incorporating real-world examples
to show the impact of their decisions.
Professor Carol Bast presents a valuable analysis of evaluations of business law faculty, especially in
universities with few such faculty members. Because business law teaching and research is different
than other business disciplines in many ways, faculty do not have as many mentors and successful
tenure examples throughout the business school. They must educate colleagues, department chairs,
and deans in how this work should be evaluated. Her article, Toward More Effective Faculty
Evaluation, shares research and offers ideas about how to navigate the process of building a case for
teaching and research in the business law discipline.
In a study comparing performance in online and face-to-face classes, Professors Jill Jasperson, Ronald
Mellado Miller, and Maureen Snow Andrade share data about the performance of 1,100 students
taught over a six-year period. Speed of Light versus Speed of Sound offers statistical analysis of data
to show the differences between these types of teaching modalities. The authors found business law
students in face-to-face classes outperform students in online sections. They suggest uses of
technology and other resources to better address the needs and performance of online learners.
In Teaching Business Law to Non-Lawyers, Professor Dawn Levy presents a three-pronged
engagement approach which includes: addressing students’ prior beliefs about law; illustrating law
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with relatable real-world examples; and demonstrating the value of business law knowledge in
strategy and decision-making. While her paper focuses on reaching community college students, this
excellent and useful information is universally applicable for all students and would be valuable for
business law and ethics faculty to consider.
*

*

*

This issue is my last as Editor in Chief. Starting this journal and publishing four issues has been a joy.
Our business law and ethics disciplines are critical to creating well-rounded business majors and
business professionals, and imparting knowledge about the same to students is our calling. This
journal serves these purposes. Professors will be able to search this permanent and searchable
archival tool and benefit from the fine work by truly gifted, hard-working educators (as well as from
dedicated editors and reviewers). Many, many thanks to all who have helped build this valuable
pedagogical resource.

Linda Christiansen
EDITOR IN CHIEF
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Teaching Business Law to Non-Lawyers:
A Three-Pronged Engagement Approach to Promote
Relevance and Utility for Undergraduate Community
College Business Students
Dawn Levy*

Abstract
Business law undergraduate courses provide a legal, regulatory and constitutional framework for students to
integrate the concepts and models that are introduced in other business classes. This paper proposes a threepronged engagement approach for teaching business law to community college undergraduate business
students that maximizes course relevance and utility for career preparedness. When instructors 1) address
students’ prior beliefs regarding the law 2) illustrate the law with relatable real-world examples and 3)
reinforce the value added for students in studying law for their future careers, community college business
students can appreciate the significance of the course to support them in strategic operational and managerial
decision making.
KEY WORDS: BUSINESS LAW, LEGAL ENVIRONMENT OF BUSINESS, COMMUNITY COLLEGE, PEDAGOGY,
UNDERGRADUATE BUSINESS, STUDENT ENGAGEMENT, BUSINESS LAW TEACHING, BUSINESS ETHICS,
LEGAL STUDIES, BUSINESS SKILLS

I. Introduction
Business law and its applied knowledge provide stability and predictability for the smooth functioning and
success of our economy. As a “core requirement at the vast majority of competitive undergraduate business
programs” (O’Brien, Powers & Wesner, 2018, p. 173), introductory level business law courses are often the first
opportunity to instill in business students a core foundation in business ethics and legal knowledge critical for
future good-decision making as both entrepreneurs and consumers. The good news is that the course is
required for most business majors (Miller & Crain, 2011).
Today, most universities require business majors to take one three-hour, law-based course as part of their
business core, compared to the two or more courses required in previous years (Miller & Crain, 2011).
Moreover, there is also a trend to move away from the traditional business law focus on contracts and torts
towards a combined legal and regulatory environment of business emphasis (Miller & Crain, 2011). The result
is that in over 87% of Association to Advance Collegiate Schools of Business (AACSB) accredited universities,
this single and often generalized course provides the “primary exposure students have to the contractual and
regulatory environment in which they will need to function as business managers and employees” (Miller &
Crain, 2011, p. 166). Therefore, to fulfill this mandate, undergraduate legal studies’ stakeholders must ensure
that course and curricular design maximize student retention, engagement, learning, and skills-development
to their fullest potential in this singular foundational course.
For community college business students, the significance of the business law or legal environment of
business course may play an even greater role in their career preparedness than for students at four-year
*

Assistant Professor, Kingsborough Community College
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institutions. Every business-related class that a community college business student takes must have an impact,
considering the short two-year approximate time-frame and modest 60 credits required for completion,
inclusive of general education and major credits (“What Is an Associate’s Degree”). If “time in the classroom
must somehow translate directly into real-world activity” for students in professional law, business and
medical schools (Garvin, 2003, p. 1), then all the more so for community college students who have fewer
classes to prepare for that real-world activity. Moreover, as discussed in Part III of this article, certain
characteristics of community college students and their motivations for attending college further heighten the
significance of business law and legal environment courses for these students.

II. Background and Rationale for the approach
Legal astuteness, as defined by Bagley (2008), is “a core function of operations and decision-making in the
modern global business environment” and a necessary tool to confront the increased volume of litigation faced
by businesses every day (Lowenstein, 2013, p. 361). As Lowenstein emphasizes, the legal environment of
business presents risks that managers must confront, and business law courses should be viewed as “a valuable
tool of legal cost management, risk management, preservation of assets and income” (p. 367). Siedel (2017)
maintains that “legal risk is emerging as the most important category of business risk” (p. 332) and notes that
increasingly complex government regulation and business globalization have heightened the importance of
legal knowledge by those in the business field. Therefore, in order to manage the increasing legal risk that
companies face in their external environments, Bird (2018) contends that the law must be viewed as “a
proactive managerial tool instead of a purely reactionary measure” (p. 313).
Moreover, Davis (2015) contends that even law school students who aim to advise business leaders must
“develop the ability to serve as lawyers who provide legal advice in a strategic context” (p. 824) by taking into
account the business rationales that underly the business transactions. To support this, Garvin (2003) urges
the use of case studies to “get students into the habit of taking decisive action on the basis of limited knowledge,
a common situation facing businesspeople” (p. 827). Citing a 2014 CEB Legal Leadership Council Preview
Report, Siedel (2017) reveals that less than one-third of middle managers who make seventy-five percent of
legal decisions for companies actually consult the legal department when making their decisions. Instead, for
the most part, they “rely on their own knowledge of the law when making day-to-day business decisions that
are rife with legal concerns” (Siedel, p. 336). Business law faculty must prepare students to face this reality.
However, business students entering introductory business law classes rarely think much about the
pervasive nature of law or its value and applicability to their lives after they graduate (Grelecki & Willey, 2017).
Moreover, they may not see business law as directly related to their career goals, but rather as a requirement
imposed by program administrators (Charters, Gunz & Schoner, 2009). It must be impressed upon students
that in business law courses they will “learn essential rules and decision-making paradigms that train them to
be better managers and leaders” primarily by improving their critical thinking, and written and oral
communication skills (O’Brien et al., 2018, p. 172). These critical skills, along with team work, self-management
and problem-solving skills, are important for new graduates to help them effectively apply their technical
knowledge in the workplace (Jackson and Chapman, 2012, as cited in Jackson, 2014).
Additionally, highly publicized financial scandals in corporate, securities and accounting firms have
suggested a deterioration of ethical standards in the corporate workplace (Smyth, Davis & Kroncke, 2009). In
analyzing these events, Smyth et al. (2009) note that there has been particular interest in the unethical conduct
of the leaders of these disgraced organizations and, by extension, heightened interest in the ethics of college
students who are the future business leaders of tomorrow. Exposing students to ethics material in the
classroom, whether by module or standalone ethics course, may impact students’ perceptions of ethical
considerations. Unfortunately, data from the Smyth et al. (2009) study show that nonbusiness majors found
questionable ethical statements to be of a higher severity of dishonesty than did business majors. This suggests
an even greater reason to reinforce the teaching of ethical decision-making skills to business majors in business
law courses. Owing to the numerous accounting scandals, Kocakulah, Austill and Long (2008) suggest requiring
supplemental business law courses above the mandatory core course to prepare accounting majors for the CPA
examination and for their accounting careers.
There is no doubt that business professionals will come under even closer scrutiny and be held accountable
to higher ethical standards (Smyth et al., 2009). In light of this reality, growing numbers of employers are
looking for business graduates with some measure of undergraduate business ethics education and they expect
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schools to develop ethical decision-making skills in students (Welch, 2018). As such, business educators have
a “unique responsibility to increase students’ understanding of the core ethical principles that will help guide
them as they navigate the evolving legal and compliance environment that is today’s business world” (Reid &
Weber, 2008, p. 285). This can take the form of creating a framework to help students in the complicated task
of assessing corporate and environmental and social responsibility (Brumagim & Cann, 2012) or a contract
negotiation exercise evaluating the enforceability of restrictive non-competition agreements in employment
agreements (Denbo, 2005).
Business law courses help equip future employees and managers to function “within the parameters of
government regulation and ethical responsibilities” (Miller & Crain, 2011, p. 202). Fortunately, Welch (2018)
found that an overwhelming majority (81.8%) of educators surveyed in his study of undergraduate business
ethics education in National Liberal Arts Colleges in the United States believe that business ethics education
can indeed raise the level of ethical decision-making in business and management practice. Yet, in contrast,
only about 27% of the respondents’ institutions required a standalone business ethics course and about 30%
offered an elective ethics business course (Welch, 2018). Therefore, according to Welch (2018) the most
dominant method of addressing ethics education at the undergraduate level must be through integration of
ethics throughout a business curriculum, rather than through standalone ethics courses.
In the context of this background, business law and legal environment of business courses become
increasingly critical as the foundational core of a solid business management and ethics education. And yet, one
introductory business law survey course is often expected to fully prepare business students. Compounding
these challenges, instructors must also adopt new methods to engage the current generation of digital-native
students (Boothe-Perry, 2016). Thus, in order to maximize the limited time allocated to business law concepts
and to instill in students a utility for the subject, today’s students must be wholly engaged and vested in their
success in course. To accomplish this, students must fully utilize their minds through active learning
opportunities (Reid & Weber, 2008) that reinforce the impact of the course on their future occupational goals
and aspirations. And therein lies the approach for teaching law to non-lawyers in undergraduate business law
courses that makes the material relevant, relatable, manageable, and worthwhile.

III. The Community College Student and Legal Studies Courses
A. Business Law at Community Colleges
Several studies have examined business law at the undergraduate level in the context of its role as part of the
undergraduate business-related degree (e.g., Dhooge & Eakin, 2007; Greleci & Willey, 2017; May & Leighton,
2013; Miller & Crain, 2007 and 2011; O’Brien et al., 2018; Wilson & Sipe, 2014). They have, for example,
reported on the prevalence of undergraduate law-based degree programs (Miller & Crane, 2007), analyzed the
names given to undergraduate law-based requirements (Miller & Crain, 2011) and provided an updated
accounting of “highly ranked undergraduate business programs that require one or more business law courses”
(O’Brien et al., 2018). These studies, for the most part, do not segregate out associate degree program
information in their detailed analyses. For example, Miller & Crain (2007) clarify that “[o]ther data collected
(but not analyzed in detail in this article) included identification of criminal justice degrees, law-based
certificate programs, associate degree programs and joint J.D.-undergraduate programs” (p. 254).
The lack of quantitative and qualitative studies specifically gathering, organizing and analyzing data relating
to number, content and impact of business law courses in community colleges suggests this is an area suitable
for future research and analysis. An informal sampling by the author of several community college business
programs indicates that business law or legal environment of business courses are part of the required core for
business-related majors at many community colleges. For example, all seven community colleges of the City
University of New York (CUNY) system list business law as a required course for completion of a business
administration or equivalent degree (CUNY Colleges, 2019). Similarly, a sampling of the 115 community
colleges in the California Community Colleges system consistently reveals business law as among the five or six
core classes required for business administration or similar degree (CCC, 2019). While this is certainly not an
exhaustive list, it reflects the academy’s recognition of the course as an integral part of a business-related
associate degree. The presence of the course as one of only five or six required core classes should be
recognized and the utility of course should be maximized for its impact on community college business
students’ career preparedness and success.
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In addition, because of the higher number of credits needed to achieve a bachelor’s degree, many four-year
institutions are able to offer, and even require, separate business ethics courses as part of the required business
core. And, while some do have separate ethics courses, “many programs include ethics within the business law
course” (O’Brien, 2018, p. 174) and many “legal environment courses have attempted to absorb the ethical and
global component”, in addition to the regulatory and environmental aspect of the law (Miller & Crane, 2011, p.
161-162). On the other hand, because credit limitations make it impractical to offer independent business
ethics courses at community colleges, business law courses often serve as the core of students’ ethics,
regulatory and social responsibility exposure.
For example, at six of the seven community colleges of the CUNY system referenced above, business law is
required as part of the business administration or equivalent degree, but a separate business ethics course is
not required (CUNY Colleges, 2019). Even when community colleges do offer a separate business ethics class,
it is often an elective course that is not part of the required core. For example, Hostos Community College, also
part of the CUNY system, requires a three-credit business law course to fulfill the A.S. in Business Management
degree and offers a three-credit business ethics course as one option among eight electives, of which students
must choose three (Hostos, 2019). While independent business ethics courses are extremely valuable, business
law courses alone predominantly serve as the primary ethics exposure for most community college business
students. The three-pronged approach advocated in this article responds to this reality by urging business law
educators to focus on the development of ethical decision-making skills in their courses.

B. Community College Student Characteristics and Motivations
Community college students represent about thirty-six percent of all undergraduate students, compared to the
sixty-two percent who were enrolled in 4-year institutions, according to a Fall 2017 Integrated Postsecondary
Education Data System (IPEDS) data collection (Ginder, Kelly-Reid, & Mann, 2017). This significant segment of
the overall college population has several distinguishing characteristics. Most are nontraditional students who
enroll part-time and take longer than the traditional time to graduate (Carey, 2017). Many community college
students are under-prepared academically for college-level work and require academic remediation in several
areas (Chen, 2016). It is not uncommon for adult community college learners, in particular, to “report academic
failures in school” along with a sense that they “never felt like school was a place where they belonged or could
fit in” (Pizzolato, Olson & Monje-Palson, 2017, p. 303). Community college students are also more likely to be
first-generation college students and come from-low income backgrounds (Pizzolato, et al. 2017; CCRC FAQs,
2019). They are often from under-served and minority groups (Williams, 2017). Evidence shows they are often
from “groups historically marginalized in the nation’s educational and political system” (Kisker, Weintraub &
Newell, 2016). In this context, Kisker & Ronan (2012) declare that community colleges often perform “both a
democratizing role-to facilitate social mobility…and a civic function: to engage students in preparing for life
and work as part of an involved citizenry” (p. 5). In fact, successful community college students who persisted
despite academic under-preparedness and challenging life circumstances expressed that “education was
liberating and a means to achieve their goals” (Barbatis, 2010, p. 17). Additionally, the majority of
community college students, a high 67 percent, work while in college, with 32 percent working 35 or more
hours per week (CCRC FAQs, 2019). Community colleges also enroll the most student parents of all higher
education sectors, with 45 percent of all students who are also parents being enrolled in public two-year
institutions (Phillippe & Tekle, 2017). With these added life and work obligations, “recognizing that adult
students have full roles they play besides students, motivation to learn must be considered as one part of the
broader motivation constellation” (Pizzolato et al., 2017). In other words, unlike traditional undergraduates
for whom learning goals are likely a primary motivator, many community college students are likely motivated
to go to college to be a role model for their family (Pizzolato et al., 2017) or increase their earning potential to
support their families. This is consistent with April 2018 labor market data showing that median weekly
earnings markedly increase for each additional educational level achieved, according to U.S Department of
Labor Bureau of Statistics (Phillipe & Tekle, 2018).
Moreover, the number of workers in occupations requiring average to above-average education increased
by 68 percent from 1980 to 2015 (“The Value of a College Education”, 2016). Juskeiwicz (2017) notes that the
share of jobs held by high school graduates is “diminishing relative to jobs requiring some postsecondary
experience or credential” (p. 4). This is consistent with a recent report by the Georgetown University Center on
Education and the Workforce identifying a trend towards increased good skilled-services jobs not requiring a
Bachelor’s degree that has offset the losses of good jobs in blue-collar sectors (Carnevale, Strohl, Cheah, &
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Ridley, 2017). Ranking high among the these skilled-services jobs, according to Carnevale & Rose (2015) and
noted in the same Georgetown University Center report, were business-related jobs including those in
healthcare services, financial and consulting services, leisure and hospitality, personal services, and education
services. These are the jobs that can be filled with community college students with either associate degrees,
postsecondary experience or other credentials in business-related fields (Carnavale et al., 2017).
While an extremely large percentage of community college students also express their intention to earn a
bachelor’s degree at some point, most of them do not end up doing so, according to an Association of
Community Colleges 2017 analysis of trends in community college enrollment (Juszkiewicz, 2017). According
to the Community College Research Center (CCRC FAQs, 2019), only about 14 percent of the entire cohort of
entering community college students who transfer to a four-year school ultimately earns a bachelor's degree
within six years. This statistic indicates that for most community college business students, their courses and
experiences at the associate’s level provide the bulk of their formal education in the field.

IV. The Three-Pronged Engagement Approach
In light of the status of business law or legal environment courses as one of only a handful of those required for
an associate degree in business administration or similar degree and the consequential need for a substantial
ethics component to be included in such a course, this article examines the ways in which legal studies
educators can engage community college students to improve the overall effectiveness of the course. While
many of the strategies and tools discussed here are equally effective in traditional four-year undergraduate
business programs, this article contributes to the field with its novel look at the specific needs and
characteristics of community college business students in the context of business law courses. The objective of
this article is to introduce a three-pronged engagement approach to maximize the utility of the business law
course, or its equivalent, for community college undergraduate business students, particularly as it relates to
their career preparedness. Each of the approach’s three prongs incorporate results from numerous innovative
classroom techniques, case study analyses and pedagogical theories shared by legal studies educators who
have utilized them in business courses.
The synergistic capability of the three-prongs of the approach is particularly strong for community college
students because it accounts for their unique mindset around academics, their motivations for attending school
and their competing life and work obligations. When teaching complex business law material to community
college students, it is often critical to continually motivate students to “keep at it” because it’s worth it.
Academically struggling students should be reminded of the importance of business law in the real world. As
first-generation college students, many community college students might not have immediate access to family
members who are lawyers or to the knowledge of how law can influence business in a strategic manner. Active
learning paradigms using real-world scenarios help the community college student gain confidence in the
academic arena and can bridge complicated legal theory with more practical application. Skills-building
exercises serve to prepare students for the effective on-the-job ethical and operational decision making that
employers seek. When instructors design their courses with a particular focus on how to make the complicated
legal material more relevant and immediately applicable to the current work environment and future career
aspirations of community college students, they are also likely to see increases in traditional measures of
success such as performance and retention.
Consistent with these characteristics and motivations of community college business students, the three
prongs of the approach encourage instructors to: 1) address students’ prior beliefs regarding the law 2)
illustrate the law with relatable real-world examples and 3) reinforce the value added for students in studying
law for their future careers. A learning environment incorporating these elements lays the groundwork for
community college business students to appreciate the significance of the course and build their skills in
strategic operational and managerial decision making.

A. Address Students’ Prior Beliefs Regarding the Law
Before any meaningful undergraduate legal instruction can take place, several common obstacles relating to
student misconceptions and misperceptions about the law must be acknowledged and addressed. Although not
all students will come to the class facing each of these impediments, an effective instructor is wise not to make
assumptions about student receptiveness and preparedness to embrace the course material.
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Mistaken Belief that Criminal Law is the Only Law Around
Criminal law, with its place front and center in the news, gives the impression that the law is purely about
defining a set of prescripts and meting out punishment for violations of those rules. This perception is likely
reinforced by the multitude of crime dramas on television, particularly because studies indicate that television
provides “much of the information that the public receives about the ways in which the [criminal justice]
system operates” (Shniderman, 2014, p. 101). Yet, all of the various fields of law, both criminal and civil, direct
nearly all aspects of human interactions and safeguard our most basic and treasured rights as human beings.
A business law course is an opportunity for students to learn how the law, and civil law in particular, helps
shape the business environment and define their role as participants in the business realm. Moreover, it
provides undergraduate students with an opportunity to see how the law can help define social relationships,
provide predictability in business transactions, propel social change and protect their most fundamental of
rights. As an example, Roessing & El-Jourbagy (2018) organize Constitution Week activities as an opportunity
to “get students thinking about the U.S. government and their role in it” (p. 356). With a similar goal of
encouraging civic literacy, Murphy (2018) spends a good amount of time in legal environment of business
courses analyzing landmark First Amendment free speech cases as a way to prepare students in their roles as
“informed and active citizens” (p. 197).
Most undergraduate student do come to college with some exposure to civics, usually by virtue of a history
curriculum that has introduced them to the U.S. Constitution, government and political affairs (Baldi, Perie,
Skidmore, Greenberg & Hahn, 2001). For many, however, this exposure may not translate into how this system
impacts their lives on an everyday basis as it relates to their career aspirations. Therefore, rather than view
business law curricula as “what not to do” course subjects, they should be introduced to students as a strategic
factor contributing to a business’s success (Lowenstein, 2013, p. 367). Moreover, in the context of today’s
unethical corporate culture, introducing an appreciation for civil law may cultivate an awareness that is critical
for developing ethical future business leaders. In fact, Bagley, Clarkson & Power (2010) suggest that
“knowledge of the law can prompt managers to become more legally compliant and more socially responsible”
(p. 265).
In their research on law students’ view of the law, Douglas and Taylor (2014) concur with Maxwell’s (2012)
assertion that law school students must be able to “conceive of the law as an instrument of power-and legal
skills as a means to power” (p. 100). This declaration applies equally well to undergraduate business students
who would aspire to be strong, successful and responsible business leaders. Business law educators would do
well to inspire and engage their students by reminding them of the benefits of conducting their business
activities through the legal lens and utilizing the skills acquired in business law courses.

Media Influences on Perceptions of the Law and Lawyers
The notion that our ideas about law, lawyers and lawyering are shaped by popular culture and what we learn
from television, film and other media is firmly established (see Asimow et al., 2005). Consequently, many
undergraduate students likely come to the study of law with preconceived notions about “the law” based
primarily upon their exposure through the media and their limited personal, family or peer interactions with
the law.
Student beliefs about the justice system, like those of society in general, are often based more upon media
depictions, rather than upon education or actual experience (Barthe, Leone & Lateano, 2013). In fact, in a study
of undergraduate criminal justice majors, Barthe et al. (2013) found that 65% of the students admitted being
drawn to the field initially because of exposure to crime-related television shows. These same students
exhibited significant erroneous perceptions of the law, related to topics including accuracy of DNA techniques,
credibility of medical examinations and consent to car searches by police, because of sensationalized and
fictionalized representations of the law in the shows (Barthe et al., 2013). For this reason, business law
educators should provide a solid background in the judicial and legal system to dispel any myths that students
might typically have about the law.
Another study, conducted by Asimow et al. (2015), found that a large number of entering first-year law
students reported that movies and television shows were helpful in forming their opinions about the legal
profession. Moreover, they reported that these shows were more helpful than having lawyers as friends or
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family as lawyers, personal experience with lawyers or conversations or classes about law but not as helpful as
actual news coverage (Asimow et al., 2015). The three focus areas of media influence upon student perception
in the Asimow et al. study were the prestige of the profession, perceived merit of high pay levels and
trustworthiness. Business law instructors will often see these same concerns raised by college students and it
is worthwhile to address them in order to remove any roadblocks or at least expose any tensions surrounding
these issues. Such discussions are also merited since data show that for various reasons the general public’s
opinion of the character of lawyers is extremely poor and that many people distrust lawyers (Asimow et al.,
2015).

Assumption that the Study of Law is Difficult and Incomprehensible
Many community college business law students may initially feel overwhelmed by the introduction of
complicated and unfamiliar legal terminology and concepts. Indeed, the law is a complex web of rules,
exceptions, scholarly case analyses and intellectual debates that guide us in our complicated and ever changing
world. In addition, business law assignments can often be intimidating to students due to their distinctive
requirement for very specialized information not found in most typical research databases (Berg, 2017).
However, with the proper orientation to the law’s unique terminology and legal reasoning method, students
can be reassured that they are capable of understanding and perhaps, even mastering the material.
Scheduling student research sessions with the school librarians may allay student apprehensions and
empower students by providing hands-on experience in finding case law, journal articles and reliable news
sources. For example, May and Leighton (2013) promote the use of a library-based course research reference
page in conjunction with a librarian presentation as an effective learning tool and means of reaching students.
Moreover, designing assignments to coincide with a general business information literacy and skills framework
that can “paint their assignment in a larger context” (Berg, 2017, p. 505) builds students’ confidence in their
future ability to be proactive strategic business thinkers.
Klaw (2016) confirmed that experiential role-playing exercises in legal environment of business courses
can directly bolster students’ confidence in their abilities to comprehend legal language and terminology. In a
survey of students participating in a simulated asset purchase and sale agreement in Klaw’s legal environment
of business course, just over 84% of students agreed or strongly agreed that as “a result of the Deal-making
[2.0] exercise, I am less intimidated by legal language and terminology than I was before the exercise” (p. 55).
Additionally, confidence levels in their understanding about how to engage in a successful negotiation as
compared to the pre-simulation exercise reached close to 98% (p. 55). These activities are great confidence
boosters as they immediately put the students in the decision-making role and challenge their perceptions of
what they are capable of comprehending. In another instance, Koval’s (2013) use of a first day activity
simulating legal risks associated with restaurant management also provides much needed confidence to novice
business law learners. Since the restaurant concept is easily recognizable to all students, this real-world
exercise makes course content immediately relatable (Koval, 2013) and provides an opportunity to “reinforce
the idea that students have good intuition regarding the law, and throughout the course this intuition will be
examined and refined through legal analysis” (p. 189).

B. Illustrate the Law With Relatable and Real-World Scenarios
It can be a real challenge to make a business law course relevant and engaging for a young undergraduate
student who does not expect to pursue a career as a lawyer (McGill, 2013). No matter how conscientious or
motivated students are, they must see the law in practice as it relates to them or a potential version of
themselves. While it is certainly important to discuss seminal cases and key legislative statutes, students need
to have examples and real-world applications to which they can relate. Supporting this pedagogy is the
assertion by Novotney (2010), as echoed by Cameron & Pagnattaro (2017), that millennials respond well to
“less formal environments that include multiple forms of media and relevance to the world outside the
classroom” (p. 319).
For example, Epstein (2018) contends that offering contemporary sport-related examples through a
contracts-based approach in the ethics segment of an undergraduate business law or related course is one way
to engage students and “bridge the gap between the academic exercise of the discussion of ethics and its
relationship to the real-world” (p. 8). Through an analysis of termination, loyalty and morals clauses from
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actual sports contracts, Epstein shows students “how ethics can be memorialized in the employment contract”
(p. 35) and how violations have real world repercussions (Epstein, 2018). In particular, sharing examples of
posts and comments made by student-athletes, professional athletes or others that could be viewed as
inappropriate or unethical and potentially cost them scholarships or other opportunities (Epstein, 2018)
makes the material tangible and relatable to students.
In addition, as Reed (2015) points out, story-based analogies, drawn from both non-law and law-related
real world situations, are useful in generating student engagement and comprehension. Using narrative
analogies for case concepts in everyday life can drive home a point made in class (Reed, 2015) and the storylike nature helps make recall and understanding of difficult legal concepts more manageable. In fact, a story
can be viewed as the ultimate teaching tool, as Labatt and Forrest (2016) advocate in their in-class use of a
novel that incorporates entrepreneurial and legal concepts in an attention-grabbing story. In addition, weaving
in appropriate humor and using names from popular culture in hypotheticals also make students feel
comfortable (Reed, 2017). Including stories, analogies, humor and recognizable themes will often de-mystify
the law just enough to give students the confidence to tackle the complex material at hand.
The benefits of using stories extends to the case study approach where cases or stories are created and
designed specifically to present students with real world scenarios with complex problems that need to be
solved. Case studies and simulations provide a “rich milieu of facts, data, documents and circumstances, and
require students to apply the law to a complex set of facts” (Harner & Rhee, 2014, p. 498). For example, McGill
(2013) recommends teaching undergraduate business law “through the lens of one multidimensional business
story” (p. 47), the founding and rise of tech giant Facebook via the movie The Social Network, that presents
multiple business law and legal environment topics, all while conveniently set in a “student-friendly, realitybased” (p. 84) entrepreneurial setting. Klaw (2017) created Deal-Making 2.0, a contract drafting and
negotiation exercise involving a “small business with intangible social media and intellectual property assets
in a cross-border setting,” to simulate “real-world deal-making in the digital and global age” (p. 37). Klaw
underscores the significance of rigorous and realistic simulations and case studies to “ensure that society’s
future business leaders have transactional competence” (p. 38). Similarly, Koval (2013) begins his first day
legal environment course with the Bistro 24 activity where students instantly take on the role of restauranteur
and react to a series of risks commonly associated with restaurant ownership through a legal lens. The result
is likely to increase engagement right from the start by introducing a familiar real-world concept such as
restaurant ownership and demonstrating to “students that they already know a lot about ‘the law’ from their
everyday lives” (Koval, 2017, p. 190).
In another use of case studies in an introductory law class, Charters, Gunz & Schoner (2009) created a
project based upon Bransford’s (1999) model of anchored learning to engage students in active self-learning.
The “anchor” case promotes students’ construction of knowledge as they explore the material together with
the instructor and explore the variety of solution paths to solve the problem posed (Charters et al., 2009). The
four principles of Bransford’s model, as explained by Charters et al. (2009), are the use of a generative learning
format requiring students to generate solutions to open-ended or guided problems, a narrative format to
ensure authenticity, appropriate problem complexity, and embedded opportunities for transfer of the skills
and knowledge within different, but related, settings. The research by Charters et al. (2009) indicates that the
case study project method is the type of group-based active learning activity to which millennials, in particular,
respond positively.
Active learning is based on the premise, espoused by Chickering and Gamson’s (1987) “Seven Principles for
Good Practice in Undergraduate Education”, that learning is not a spectator sport and students must talk about,
write about, and apply what they are learning to their daily lives in order to achieve real learning (Loafman &
Altman, 2014). This is particularly important for a Generation Z learner, born in the mid-1990s to the mid2000s (Williams, 2015), who “learns best through doing—creating things, experiencing the world hands-on
and connecting their classroom experience to the larger world around them” (“Gen Z in the Classroom”, 2016).
Cameron & Pagnattaro (2017) encourage utilizing a blend of learning techniques, including visual (spatial),
auditory (aural/musical) and kinesthetic (tactile/physical) to capture Generation Z’s unique penchant for
highly sensory stimuli and their “adaptive trait of ’highly-evolved eight second filters’ which enables them to
quickly sort through and assess enormous amounts of information” (Finch, 2015, as cited in Cameron &
Pagnattaro, 2017, p. 318)
However, there are some caveats to the active learning paradigm. Wilson & Sipe (2014), in a seven-semester
study, varied between lecture and problem-based instruction in their business law courses and found no
indication that an active learning environment was any more effective than the traditional lecture styles.
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Overall, students in the study exposed to lecture style instruction only performed slightly better than those
instructed by active learning methods (Wilson & Sipe, 2014). One reason given to explain this result was that
students generally expect instructors to give them the important information and, therefore, they may not have
been willing to learn the material through their own discovery and had not done the readings before class in
order to actively participate in the learning process (Wilson & Sipe, 2014).
Nevertheless, the findings of Wilson and Sipe (2014) indicate that while the lecture method is as effective
in conveying factual knowledge, it is not as effective as active learning methods at development of thinking and
problem-solving skills, transfer of knowledge to new situations or student satisfaction and post-course
retention of information. Moreover, Wilson & Sipe (2014) refer to several studies indicating significant
advantages in learning outcomes in courses involving cooperative learning and opportunities for interactions
and feedback afforded by active learning. Perhaps, most importantly, Harner & Rhee (2014) emphasize that
case studies and simulations require students to exercise judgment, an entirely different skill from the
analytical skill of comprehending legal sources (Harner & Rhee, 2014).
Active learning methodologies also work well to promote ethical-decision making skills. Reid & Weber
(2008) opine that business ethics is not simply prescribed or proscribed conduct to be learned from a code or
set of rules, but rather is an active-decision-making behavior that requires practice by students. Therefore, they
urge the use of technology-enabled active learning tools including media sources, simulations, role play,
discussion forums and interactive games to address ethical business challenges inherent in “real-world
business situations, and shed light on complex ethical scenarios” (p. 284), instead of the traditional focus on
black letter rules presented through a combination of prior case studies and statutes (Reid & Weber, 2008).
Unlike the retrospective, and mostly clear-cut, appellate court cases traditionally used to teach business ethics,
Reid & Weber (2008) suggest that presenting simulations with interactive dilemmas where the conduct in
question is less obvious does more to prepare students to recognize an ethical challenge at its inception and
guides them as they navigate today’s evolving legal and compliance environment. Similarly, computerized
writing assessment technology tools can also be used in business law classes to develop student writing so that
it is workplace-ready and meets employer expectations (Reardon, 2015).

C. Reinforce the Value Added for Students in Learning Law for Their Own Future
Careers
Grelecki & Willey (2017) note that a major challenge facing those who teach business law to business students
is “getting them to recognize and appreciate the real-world applicability of the law, a seemingly esoteric and
irrelevant discipline” (p. 89). Evidence suggests, however, that business graduates do appreciate the value of
their business law courses once they are out in the business world. In a survey asking business school alumni
to indicate their perceived utility of their undergraduate business law courses and rank the usefulness of
specific topics in the business world and frequency at which they were encountered, data shows that many
topics remain critically important to them after they graduate and move on to the ranks of alumni and business
leaders (Edwards, Tanner, Theriot & Chamberlain, 2017). Interestingly, the same data reveal a general
flattening of scores favoring the usefulness of one area of the law over another, perhaps reflecting the trend
that business graduates favor a general exposure to all legal topics over an emphasis on just a few (Edwards et
al., 2017). Conceivably, by providing a broader exposure to many areas of the law, rather than exploring in
detail the more obscure minutiae of certain topics, students will appreciate the strategic value of incorporating
the knowledge into their professional business personas.
A common sentiment often expressed by students sounds something like, “I’m not going to be a lawyer, so
why do I need to know this?” Yet “business law remains an essential part of business education” (Bird, 2016, p.
9-10). This reflects the notion that business law, with contract law at its heart, permeates almost every
professional career option and impacts us all in our everyday lives as consumers. However, even for business
related majors, it is often difficult for students to initially comprehend the utility of the course. Engagement and
motivation will be low without an understanding of the law’s applicability. However, by consistently weaving
in pertinent and timely hypotheticals and cases, the perceived lack of relevance will dissipate.
Expectations are set high for business degree graduates. Whether they aspire to be successful
entrepreneurs or valued employees, there is increasing responsibility, risk, time commitment, expense and
pressure upon business leaders in today’s business legal landscape (Lowenstein, 2013). In business law
courses, instructors must remind students to “question, evaluate, reason, defending positions, marshal
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opposing arguments, and to make decisions in the midst of uncertainty or when confronted with conflicting
data” (O’Brien, Powers & Wesner, 2018, p. 184). In other words, a general goal of legal environment courses is
to help future business leaders recognize and prevent legal risks by developing qualitative decision-making
skills aimed at managing these risks (Miller & Crain, 2007). This core competency should be emphasized to
students enrolled in business law courses. They need to see why law is relevant to their non-law career
aspirations.
Similarly, Grelecki & Willey (2017) urge that it is critical for instructors to make legal material personally
relatable to students and “make the applicability of law to their future business education and future careers
more patently obvious and, therefore, more valuable” (p. 90). For example, through their Build-a-Business
Project, Grelecki & Willey (2017) construct a semester long project that allows students to perform legal
analyses specific to a business concept of their own creation in a real-world context where they must move
beyond reciting legal concepts to applying concepts to business realities faced in the real world. By moving
through a series of assignments that begin with a student selecting a business idea of their choosing and then
continuing through with an analysis of the various considerations including location, intellectual property,
target market, legal form of ownership, tax implications, liability exposure and employment discrimination
issues, Grelecki & Willey (2017) are able to make the course relevant for students and engage them in a
meaningful way.
Moreover, to meet the current needs of students, undergraduate business law classes must be taught as a
business strategy tool, rather than as a mini law school course (Lowenstein, 2013). This requires not only
teaching legal rules, but framing the discussion in the “reality of how a business manager confronts these issues
to achieve strategic or cost advantage” (Lowenstein, 2013, p. 368). Miller and Crain (2007) stress that the
primary purpose of legal studies in business education is to explore the fiduciary and legal problems that face
businesses and “encourage problem-solving skills that stress practical application of legal concepts to help
managers and employees recognize, understand, and minimize legal risks” (p. 282). In line with this practical
approach, Lampe (2006) proposed an entirely new paradigm for the teaching of undergraduate business law
to business students that was less of a “law school lite” (p. 3) curriculum, with classes taught as mini or modified
law school courses, and more about stressing the economical and intelligent prevention of legal problems and
resolution of conflict.
This focus on the pragmatic is consistent with the “shift in industry expectations of graduates from
exhibiting academic expertise in a chosen discipline to a commercially aware candidate with a strong command
of, and immediate ability to apply, a broad range of skills deemed essential in the workplace” (Jackson, 2012, p.
3). According to the Director of Georgetown University’s Center for Education, higher education today is
expected to be more than just academic in that it must also serve as a job-training system due to increasingly
more complex job demands (Kelly, 2015). Findings from online surveys of employers and college students,
conducted on behalf of the Association of American Colleges & Universities (AACU) by Hart Research Associates
(2015), show that the majority of employers are indeed looking for demonstrated proficiency in the crosscutting skills related to communication, teamwork, ethical decision-making, critical thinking, and applying
knowledge in real world settings. Business students must understand that employers are expecting them to
come to the job with these attributes, despite the fact that many of these skills were traditionally cultivated in
the workplace (Kelly, 2015).
It behooves business law instructors to stress to their students the discipline’s emphasis on developing
these precise abilities as exceptional opportunities to acquire these valued skills for their entry into the
workforce. This is particularly important since the same Association of American Colleges & Universities
surveys (2015) indicate that there is a notable gap between college students’ feelings about their level of work
preparedness across key learning outcomes and employers’ actual assessment of student readiness. In fact,
there is a minimum 30% differential in each category between students’ and employers’ perceptions of
preparedness in five of the key areas deemed most important by employers in the Association of American
Colleges & Universities surveys, namely critical thinking, ethical decision making, applying knowledge to realworld situations, verbal communication and writing skills. Based on the findings of these surveys, Brechbill,
(2015) urges colleges and universities to be more intentional and overt in their efforts to ensure that students
have the experiences and pick up these soft skills that are required to be successful employees.
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V. CONCLUSION
Business law courses, according to O’Brien et al. (2018), provide business students with “an understanding of
how reasonable commercial expectations are met through contracts, how legal disputes are resolved, and
how law impacts business decision making” (p. 189). Current legal studies’ pedagogy should take a
“pragmatic and proactive approach”, according to Miller & Crain (2011, p. 203), by helping students develop
the ability to recognize legal risks and devise strategies to reduce those risks. As Bird (2018) advocates, if
business law classes are taught using this framework of legal knowledge and strategy as a valuable “proactive
managerial tool” (p. 313), then our business students will be prepared with the skills that stakeholders in the
business community value and demand.
At the core should be a desire to instill in students an appreciation that they will be better business
leaders and informed consumers if they internalize the values and utilize the skills introduced to them in
business law courses, whether or not they plan on pursuing a career in law. The three-pronged engagement
approach is intended to provide legal studies’ educators with a methodology to implement what they already
know to be true; undergraduate business law courses provide business students with much more than a
compendium of rules and regulations. These indispensable courses provide the foundation that their students
will continually depend upon for moral guidance, sound judgment, and good decision-making capacity as they
embark on their professional business career paths.
For community college students, business law and legal environment of business courses are likely to play
an even greater role in their career preparedness than for students at four-year institutions. As noted
previously, only about 14% of community college students eventually receive a bachelor’s degree, despite the
stated intentions of an overwhelming majority of them to do so when they first enter community college
(Jenkins & Davis, 2016). Consequently, their business courses at the associate degree level will shape much of
their formal educational training in the industry. By addressing the unique needs, abilities and motivations of
community college students, the engagement approach described here aims to synergistically improve the
learning experience for these students by making business law and legal environment of business courses
more relatable, relevant, and immediately applicable to their business-related jobs and careers.
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